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EXECUTIVE SUMMARY 

The gap in persistence and graduation rates between male and female students is one of 

national concern. These gaps present an increasing concern for RIT, as the gaps are noticeably 

larger than the national average. National research (Appendix 2) shows that among private non-

profit universities, females from all ethnicities graduate at approximately a 5% higher rate 

within 6 years of freshman matriculation than their male counterparts. At RIT, the gap ranges 

from 9% to 17% over the same period of time.  

 Research also shows that graduation gaps extend to AALANA students when compared 

to non-AALANA students. Both nationally and at RIT, African American, Hispanic, and Native 

American students graduate within six years at a lower rate than do Caucasian students. These 

gaps are relatively in line with the national average, but still cause concern as RIT’s AALANA 

population is relatively small.  

When disaggregated by ethnicity and gender, results are even less encouraging. 

Compared to national numbers, RIT’s Caucasian male/female graduation gaps are 9% higher on 

average over the last 5 years. RIT’s African American male/female gaps are 6% higher, and the 

Hispanic male/female gap at RIT is 16% higher than the national average.   

 When compared to the 

20 schools within RIT’s 

Association of Independent 

Technical Universities (AITU), 

the 408 universities that join 

RIT in the Masters Large 

Carnegie Classification, and the 

over 1600 US not-for-profit 

institutes, RIT’s male/female 

graduation gap on average is 

twice as high.  

 

 

For the AITU data, these numbers include RIT’s data. When RIT is removed, the gaps 

drop 1-2% each year. This indicates that RIT’s gap is so large that it has a noticeable impact on a 

group of 20 universities. For the 2004 and 2005 cohorts (the last two years in which full NCES 
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data is available), RIT’s male/female graduation gap widened significantly, whereas the 

Carnegie class and US not-for-profit numbers have generally remained flat.  

When comparing one-year persistence rates and six-year graduation rates between 

males and females and between AALANA and non-AALANA students, one-year persistence gaps 

for AALANA students are smaller than those of male students. The six-year average graduation 

gaps widen at a similar rate for both groups over the same time period. However, AALANA 

graduation rates fall anywhere from 16-20% below the 72% graduation benchmark. Another 

point of interest is that RIT realizes both male and AALANA attrition rates increase after year 

three, which could indicate factors for non-persistence that are somewhat unique to RIT. 
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Methodology 

Aside from requesting and analyzing data that is either publicly available or is still 

internal to RIT, the subcommittee looked into current levels of support and intervention for 

students. The subcommittee conducted evaluations of a number of different resources on 

campus, including academic advising, the Multicultural Center for Academic Success (MCAS), 

Men of Color, Honor, and Ambition (MOCHA), the Center for Women and Gender, the Office of 

Financial Aid, and a number of departments that fall under the umbrella of Student Learning, 

Support, and Assessment. Relevant information on male culture and masculinity was obtained 

through the co-chairs’ attendance at the Conference on College Men in April 2013. Additionally, 

the subcommittee interviewed a number of student leaders on campus, specifically those in 

AALANA student groups. Further, the subcommittee examined efforts undertaken by 

benchmark institutions to learn about graduation gaps that exist on their campuses, and if there 

are any specific efforts to reduce those gaps. Finally, the subcommittee met multiple times to 

engage in “big picture” discussions about the issue of graduation gaps, with each member 

drawing upon their particular areas of expertise, be it research, day-to-day interactions with 

students, or insight on university-level thinking. 

Findings 

 The subcommittee found that with the exception of MOCHA, there are few male-specific 

initiatives currently offered on campus. This is consistent with other benchmark institutions, as 

none of the universities studied by the subcommittee are specifically addressing their 

male/female graduation gaps. That said, there are a number of resources on campus that do 

provide quality support to all RIT students, and these resources may be able to collaborate on 

ways to specifically target at-risk male students, and to address academic concerns and issues 

surrounding male culture. The subcommittee also found a lack of data that examines the 

effectiveness and usage of these resources. Improvements can be made in intentional qualitative 

and quantitative assessment of their effectiveness and patterns of use, which in turn would help 

support efforts to capitalize on current strengths and determine areas of need. Further 

evaluation of persistence data, with a focus on yearly rates broken down by college, will aid in 

defining what “critical points” exist in students’ academic careers. 
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Recommended Action Items  

Based on these findings, as well as subcommittee research, insight and discussions, the 

following prioritized recommendations are offered:  

 
1. In placing a focus on fostering a campus-wide culture of support and interdependency, 

the creation of intentional programming geared towards male success and exploring 

masculinity should be a high priority. Examples of possible collaborative intentional 

programming include: 

 CPD sessions on understanding male issues, and how to reach them 

 Programming supported by the Center for Women and Gender 

 Programming for fraternities and clubs (both male and AALANA-male oriented) 

 First-year programming, possibly in the YearOne course 

 Ongoing and targeted academic support and intervention 
 

2. Explore and define the critical points of students’ careers at RIT. Defining critical points 

allows RIT to more proactively address the issues that surface at these critical periods.  

Such periods may include: first year; approaching, during, and immediately after co-op; 

and nearing degree completion, since these periods are ones that may produce an 

increased risk of non-persistence and/or non-continuous enrollment.  

 

a. Query and analyze, on an annual basis, D/F/W grades by college, year level, 

gender, ethnicity, and course. Develop a university-wide cohesive strategy to 

proactively reduce the likelihood of students earning grades of D, F, and/or W, 

and to better utilize existing support services for students who earn these grades. 

Further, timely and accurate data will provide departments with the necessary 

information to strategically address noteworthy trends.  

 

b. Departments should examine their curricula to determine when and if students 

commonly stumble, and develop intentional strategies and methods to get them 

back on track towards on-time graduation. Examples can include trailer sections 

of courses with high D/F/W rates, and greater utilization of the Tiger Terms.  
 

3. Commit to both qualitative and quantitative data assessment among departments that 

provide student support, such as Academic Support Center, College Restoration 

Program, Higher Education Opportunity Program, Multicultural Center for Academic 

Success, academic advising units, etc. Qualitative data should focus on success over time 

of students who engage in the services and programs available, especially among all male 

students. Data can be utilized for marketing, promotion, outreach, and general 

assessment of programs and services. 
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4. Develop support programs and systems that focus specifically on at-risk male students. 

A collaborative effort led by student support units across the university is necessary to 

create an environment that is supportive male students. A needs assessment is important 

when developing such support programs and systems. 

 

5. Continued and expanded support for academic advising initiatives.  Many of the 

university initiatives that are coordinated and led by the Institute Advising Office (IAO) 

in partnership with college advising leads will prove to be beneficial to colleges and 

departments regarding the progress and success of their students.  Due to the time 

intensive nature of the initiatives, efforts to better use technology to support these 

advising initiatives is recommended. By creating mechanisms that result in real-time 

student data, the data becomes more robust, meaningful and useful.  For example, a 

dashboard of sorts will allow advisors and the IAO to more efficiently record and 

monitor students’ enrollment status in real time, saving time and effort, while providing 

more accurate and timely information to the university.   

 

6. Further study the connection between financial issues and non-persistence/non-

enrollment data. A significant number of students indicate financial reasons as a barrier 

to persistence and/or continual enrollment. Particular attention should be given to male 

students and to special populations such as AALANA and/or first-generation students.  

 

7. A renewed commitment to comprehensive financial literacy education programming. 

Input would come from Student Financial Services and The Office of Financial Aid and 

Scholarship to determine what, when, and how to provide this programming to students. 

Programming should include aid eligibility standards, aid packages, personal finance 

(including personal loans), and RIT billing. 

 

8. Examine the speculative connection between non-enrollment data and students who 

opt for full-time employment instead of continual enrollment. Further investigation into 

this possible trend is warranted, given that RIT has a strong co-op program which may 

create a unique set of circumstances. Examination should also include exploring if a 

male/female gap exists in opting for full-time employment over continual enrollment.   
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INTRODUCTION AND CHARGE 

 In early 2013, RIT’s Office of Institutional Research and Policy Studies examined both 

RIT and national data regarding graduation gaps that exist between male and female students 

(Appendix 2).  National research has shown that among private nonprofit universities, females 

from all ethnicities were graduating at a higher percentage (approximately 5% higher) within 6 

years of freshman matriculation than their male counterparts. At RIT, the gap ranged from 9% 

to 17% over the same period of time. RIT data also showed that the gap between male and 

female graduation rates was growing larger with each passing year. 

 Research shows that the disparity in graduation rates extends to AALANA students as 

well, when compared to their fellow non-AALANA students. Both nationally and at RIT, African 

American, Hispanic, and Native American students graduated within six years at a lower rate 

than did Caucasian students. These gaps are relatively in line with the national average, but still 

cause concern as RIT’s AALANA population is relatively small.  

 Perhaps most concerning is the data that took into account both ethnicity and gender. 

When compared to the national numbers, RIT’s Caucasian male/female graduation gaps are 9% 

higher on average over the last 5 years. RIT’s African American male/female gaps are 6% higher, 

and the Hispanic male/female gap at RIT is 16% higher than the national average.    

As a result of this data, the Student Success Steering Committee created a functional 

partnership subcommittee in May 2013 to examine the increasing disparity in persistence and 

graduation rates between RIT’s male and female undergraduate populations, both overall and 

within our AALANA population. The subcommittee was provided the following charge: 

1. Review current RIT retention statistics and other relevant information related to 

male/female graduation gaps 

2. Examine current levels of RIT support and intervention specifically focused on male 

student success- including the outcomes of these interventions 

3. Examine strategies used by other institutions to support success and graduation of male 

AALANA and non-AALANA students 

4. Recommend, as appropriate: 

a. Student support and intervention strategies for first-year male students 

b. Strategies that may be needed for students in year 2 and beyond to improve 

graduation rates and lessen the gap between male and female graduation rates 
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CURRENT STATISTICS AND ANALYSIS 

A comparison of RIT’s male/female graduation gaps against those of other universities 

within the Carnegie Masters Large category, fellow Association of Independent Technical 

Universities (AITU), and all other US not-for-profit institutions paints an interesting, albeit 

discouraging, picture. For the five most recent freshman cohort in which NCES data is available, 

RIT’s male/female graduation gaps are higher by a significant margin. 

 

As a point of comparison, there are 409 universities within the Carnegie Masters Large 

category, and over 1600 US not-for-profit institutions. While the 2006 and 2007 male/female 

gaps are not yet available for the Carnegie Masters Large, AITU, and US not-for-profit 

categories, RIT’s 2006 and 2007 male/female gaps come in at 14% and 13%, respectively. 

The following sections provide a general overview of the one- and three-year persistence 

rates, and the six-year graduation rates of recent student cohorts. The subcommittee was able to 

view disaggregated data which showed persistence and graduation rates at a college-level; 

however, this data has not yet been made public, and as such cannot be directly cited in this 

report. An in-depth review of the disaggregated data is recommended when considering the 

possible implementation of the recommendations outlined later in this report. 

 

 



Functional Partner Subcommittee 

On Male/Female Graduation Gaps Page | 10 March 2014 

One-Year Persistence Rates 

For the 2004-2007 cohorts, the RIT average gap (not including NTID students) between 

males and females persisting to Year 2 is 5.35%. Within the same period of time, the AALANA 

gap in comparison to non-AALANA students is 1.0%. In 2006, the one-year persistence rate for 

AALANA students is actually higher than that of non-AALANA students (86% v. 84%). AALANA 

one-year persistence rates never fall more than 3% below the non-AALANA persistence rates. 

This data indicates that RIT does a good job of helping AALANA students persist from Year 1 to 

Year 2. Conversely, the data also shows that RIT could stand to do a better job retaining males 

through their first year. 

         

Six-Year Graduation Rates 

For the 2004-2007 cohorts, the average male/female graduation gap is 15.25%. In all four 

years, female graduation rates are above the 72% rate that the university strives for, but males 

fall anywhere from 7-12% lower than the 72% benchmark. The average six-year graduation gap 

between AALANA and non-AALANA students is 11.25%, meaning the gap widens by roughly the 

same percentage as the graduation gap between male and female students. However, AALANA 

graduation rates fall anywhere from 16-20% below the 72% graduation benchmark.  
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Three-Year Persistence vs. Six-Year Graduation Rates 

What the subcommittee was initially missing was the data in between years 1 and 6 to see if 

the gap widened gradually, or if there was a spike after a specific year level. With the help of 

Institutional Research, data was uncovered that seems to buck traditional student attrition 

trends. According to Institutional Research, universities tend to see the largest drops in student 

persistence after years 1 and 2, and from there the attrition rates tend to level off. However, this 

is not what RIT data shows. 

The subcommittee compared three-year persistence rates to six-year graduation rates for the 

2004-2007 freshman cohorts, which are the four most recent cohorts for which six-year data is 

available. The data shows that attrition rates are consistent with traditional student attrition 

trends between groups through year three. A significant jump appears after year three, with the 

jump being slightly more pronounced in the AALANA/non-AALANA data. While specific 

numbers again cannot be cited due to the confidentiality of the reports, this trend seems to be 

more pronounced in STEM colleges. This is an area that warrants additional study by future task 

forces.  

There is a growing concern over the rate at which students are earning grades of D, F, and 

W.  Past research has shown that students who earn such grades in their first year at RIT have a  

much greater risk of further earning such grades, and graduate at a much lower rate than those 

students who do not earn grades of D, F, or W.  

As noted in the May 2009 RIT Student Success Tiger Team final report (page 11, #7), 

“students who did not receive a D, F, or W in their first year had a six-year graduation rate of 
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81% compared to a 51% for those that received one of those grades in their first year”, further 

stating that the “dramatic gap in graduation rates makes receiving a D, F, or W in the first year 

one of the most accurate indicators of potential attrition.” 

Since evidence shows that students graduate at a lower rate when earning a D, F, or W early 

in their academic careers, proactive strategies should be considered to reduce the likelihood of 

students earning such grades. Furthermore, consideration to the improvement and expansion of 

current efforts should be given to students who do earn grades of D, F, or W, especially first-year 

students.  These efforts should emphasize available support services and the implications of 

earning such grades. 

Areas of Speculation and Perceptions 

While no one reason can be fully proven for the numbers being anomalous as compared to 

other universities, some factors are worth further exploration. One speculation is that RIT’s co-

op programs create a situation in which the university is a victim of its own success. Students 

are well-prepared to enter certain workforces once they become eligible for co-op, but the idea of 

students leaving the university and not graduating is anecdotal and mainly concentrated to 

specific workforces.  This speculation and assumption is worth further conversation and 

investigation, if for no other reason to verify whether or not this is a real factor. 

Current non-enrollment outreach efforts are attempting to identify trends among non-

enrolled students. Emphasis is placed on outreach to students with fewer than 5 courses 

remaining, but do not enroll.  Offering a wider variety of online courses may help alleviate part 

of the non-enrollment problem, but only if the offerings are both academically and financially 

viable. Currently RIT’s online offerings are limited, further development of online options may 

be an area of continued analysis. 

There is an existing perception that students do not persist and ultimately not graduate 

because of financial difficulties.  Some students may struggle with the costs of attending RIT, 

and therefore an opportunity to avoid further debt by entering the workforce may be the reality 

they feel resigned to.  With a number of AALANA students attending RIT via assistance from 

programs designed to assist underrepresented and/or socioeconomically disadvantaged 

students, this could be a factor in RIT’s AALANA gaps widening after the time in which they 

would become co-op eligible. A relation between financial aid and/or economic difficulties, and 

graduation rates is possible and worth further exploration. 
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CURRENT LEVELS OF SUPPORT AND INTERVENTION 

This section provides a description of programs and services existing at the university 

that supports all students.  Through subcommittee research, it was recognized that there are 

very few exclusively and explicitly male-focused programs or initiatives on campus with the 

exception of Men of Color, Honor, and Ambition (MOCHA), which is in its first year of 

implementation. 

The programs and services outlined in this section are available to all students, but may 

have the potential to better support the male population.  Currently it is difficult to assess the 

effectiveness and usage of these programs for all students, and particularly for males. 

Improvements can be achieved through more intentional qualitative and quantitative 

assessment of their effectiveness and patterns of use. These programs and services may be able 

to do more for male students by focusing on male engagement strategies, encouraging and 

enabling them to utilize these resources for the right reasons, at the right times.  

a. Academic Advising 
 
 Academic advisors provide a number of services to students within their departments, 

and serve as one of the primary points of contact for all students at RIT. As such, they provide 

not only an invaluable service to students, but also to departments looking for further insight on 

the state of students. While there are currently no advising initiatives within any of the colleges 

that focus specifically on men, many of the advising efforts do benefit male and AALANA 

populations, especially those who run into academic difficulty.  As such, advising units should 

explore ways to implement intentional male-focused support and outreach. 

 Advisors are assigned to students upon their matriculation to RIT, and stay with their 

students as long as they are still a member of the advisor’s assigned academic department. As 

such, advisors are able to build a robust and meaningful relationship with their students, and 

have a good sense of any changes in students’ grades, behavior, or level of academic 

commitment. Based on these changes, advisors can work with students to identify appropriate 

campus resources that would benefit them.  

The focus of student meetings generally changes over time. The 2010-2011 academic 

year marked the first year of mandatory advising for all incoming freshmen and transfers. The 

intent was to foster a holistic advisor/advisee relationship early in a student’s academic career. 

Students benefit from being able to receive advice and guidance from their advisor about course 

selection, while also knowing they had a person they could come to if any situations arose. 
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Advisors benefit from having better-informed students, and from being able to build a 

relationship early in an advisee’s career. 

As students move beyond their first year, the focus often shifts to co-op preparation, a 

critical touch point in many students’ academic careers. This period of time can also be used to 

prepare plans for returning from co-op and how to re-enter as smoothly as possible. Advisors 

and students also discuss specializations within their majors and also develop plans to fulfill all 

academic requirements during their final year. As they enter that final year, students work with 

their advisors to confirm graduation eligibility, discuss post-graduation choices, and make sure 

all loose ends are taken care of. 

For a number of students, discussions about difficulties with academic coursework will 

arise. For students placed on academic probation, additional meetings (in some cases, up to 3 

meetings during the next academic term) are scheduled. Students check in with advisors and 

update them on their progress in their classes, and advisors come up with strategies and 

recommend campus resources to give students a greater opportunity for academic success. The 

advisors also work with students on explaining how their plan to graduation changes due to 

failing, repeating, and/or withdrawing from courses.  

In looking at existing student survey data, numbers show that students are satisfied with 

advising efforts at RIT. In the 2013 National Survey for Student Engagement (NSSE), freshmen 

males report a high rate of satisfaction with their interactions with academic advisors (5.62 out 

of 7). This number is roughly .5 higher than the means of other Mid-East Private universities, 

universities in RIT’s Carnegie class, and selected peer institutions. Senior males at RIT also 

report a higher level of satisfaction (5.32 out of 7) with advising than the three aforementioned 

groups. Male students overall at RIT also show higher levels of satisfaction with advising than 

do female students.  

The 2012 Noel Levitz Student Satisfaction Inventory shows a similar trend regarding 

male students’ satisfaction with academic advising at RIT. The survey includes four questions 

about their academic advisor. For each question, male respondents show higher rates of 

satisfaction than that of female respondents. Interestingly, males rate the levels of importance 

for all four questions lower than females do. Given the amount of interaction advisors have with 

students, and coupled with the level of satisfaction male RIT students have with advising efforts, 

this may be an area where male-specific initiatives can be implemented.  

 In addition to one-on-one meetings with students, advisors also serve as advocates for 

their advisees during meetings with the leaders of their departments. Advisors meet with 
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department chairs to discuss a number of student issues, including specific student needs, 

future course offerings, feedback from students about specific courses, and students who are 

experiencing significant academic difficulty. As such, advisors can support academic 

departments in their efforts to determine where trouble areas exist within degree programs. 

 Advisors are also responsible for working on a number of university initiatives that are 

coordinated and led by the Institute Advising Office (IAO). One such current initiative is term-

by-term non-enrollment outreach. The outreach to, and tracking of, non-enrolled students will 

produce great qualitative data for the university and for academic departments. Advisors initiate 

contact with non-enrolled students and update the spreadsheet manually as responses come 

back. After a period of time, the updated spreadsheet is sent back to the IAO. By knowing where 

students are and their reasons for not enrolling, the university can better understand what 

pressure points exist that create barriers to continuous enrollment and timely graduation. At 

this point, the method for collecting and assessing the data is both time-consuming and 

inefficient. Providing advisors with better technological tools to prioritize and document 

outreach would provide a better opportunity to collect the most meaningful and timely data 

possible. 

b. Multicultural Center for Academic Success 

The Multicultural Center for Academic Success (MCAS) is a student support center 

committed to maximizing the academic potential and holistic development of students by 

creating an inclusive, student-centered environment.  MCAS honors its original mission in the 

retention and graduation of AALANA through its commitment to academic excellence, 

mentoring, community development, leadership, and professional success. MCAS currently 

services over 250 formally affiliated students with representation from all of RIT’s academic 

colleges.  In the 2012-2013 academic year, the Center received over 5,000 student visits and 

registered over 2,000 scheduled appointments related to academic, personal, financial, career, 

and tutoring assistance. 

There are numerous ways for any student to engage and access services within MCAS. 

Specifically, students can participate as MCAS Affiliates, which is designed for students who fall 

outside of the Scholars Program, but desire to participate in an intentional advising and 

leadership development program. The MCAS Scholars Program is highly selective, and was 

created for first-year students to enhance the RIT experience through developing intellectual 

and ethical leadership skills, fostering a passion for educational excellence, and a commitment 

to the learning process throughout their time at RIT.   MCAS also houses the Rochester City 
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Scholars Program for high achieving Rochester City graduates. These students are selected 

based on their academic achievements, household income, and residency status. Finally, the 

National Action Council for Minorities in Engineering (NACME) Scholars Program was 

designed to improve the retention and graduation rates of AALANA engineering students by 

providing scholarship and internship opportunities.  

All RIT students, including males, also have access to the academic support and coaching, as 

well as financial support and assistance options.  For academic support and coaching, 

professional staff is available to provide one-on-one advising and coaching to students on 

personal and social matters, to make referrals to other campus and community resources as 

appropriate, to monitor academic progress, and to recommend strategies for improving 

academic performances. For financial support and assistance, students are able to apply for 

academic scholarships, emergency loan funds, book loans, and laptop loans through MCAS. 

These programs are offered to students on a semester basis, but students must meet the 

eligibility requirements for each program. 

Students may also participate in a wide variety of educational, cultural, and social events 

designed to foster students’ personal, professional, leadership, and academic development. The 

MCAS Mentor program provides upper-class mentors to first-year students. The program also 

pairs upper class students with alumni, faculty, staff, or community mentors.  Monthly 

developmental workshops on time management, resume writing, strategic networking, STEM 

towards Success, and co-op opportunities are offered. Monthly family meetings provide a way to 

foster community within MCAS. Finally, the Professional Development Series is designed to 

educate students on financial literacy, dining and professional etiquette, communication, and 

personal presence.  

All of these initiatives work in concert with each other to provide students a wide array of 

academic and personal resources that will give students, especially AALANA students, a greater 

chance for academic and personal success. Additionally, and equally as important, MCAS 

provides a place on campus where students can feel as if they are a part of a family. This sense of 

family serves as a point of strength for students, as they know exactly where to go for either 

specific help, or just a listening ear.  
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c. MOCHA 

 MOCHA, which stands for Men Of Color, Honor, and Ambition, is a newly formed group 

on campus which has been designed to promote “personal, academic, cultural, social, 

professional, and leadership development to RIT men of color”. The group specifically focuses 

on second- through fifth-year men of color that show the potential to become future leaders in 

their professional fields, and in turn serve as role models and mentors for the students that 

follow them. Students must apply for entry, and must meet certain criteria in order to be 

accepted. 

 The one year program serves to provide students with the resources needed to graduate 

from college, learn how to succeed in the working world by better understanding business 

etiquette and behavior, become an active and inclusive member of their community, and create 

a sense of community among the members of the program. In turn, this will increase the 

persistence and retention rates of men of color at RIT, and hopefully create a culture of success 

upon which they can build. 

 Students are provided two mentors upon entering the program who can provide wisdom 

gained through experience, and can serve as a pillar of strength during challenging times. 

Students also attend monthly workshops offered by community leaders, faculty, and staff in a 

wide variety of areas, with the binding principle being teaching skills that will help students once 

they leave college. Examples of topics include financial awareness, personal branding and 

etiquette, culinary education, interview prep, and even golf introduction.  

 This year marks the first MOCHA cohort, which consists of 12 students. These students 

have already participated in events, including one in which they were fitted for suits and taught 

the finer details of how to be professionally stylish. These students understand both the 

opportunity and the responsibility they have by being a part of this program. Student quotes 

regarding the importance of MOCHA include,  

“The graduation rate for black college males is a dismal 22%!! The MOCHA program is 

an initiative to help change that statistic.  A yearlong development program such as this 

can give many minority students the necessary tools and motivation to go against that 

22%.  And from there, hopefully a ripple will be created.  The men who have gone 

through this program can then go out and engage other males who might not have been 

fortunate enough to be directly involved with MOCHA and make a difference there.  In 

my opinion, any form of help to change that number is needed and MOCHA can become 

a huge helping hand for this community.” 
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“I had a few long talks with black recruiters who were very open and honest about my 

resume and GPA. Coming from someone of color, it meant a little bit more hearing it 

from them that I need to step my game up. Most importantly, being involved in 

leadership has opened up a whole new realm of opportunities for me, more eyes on me, 

and more people who I can help along the way. However, with being a leader comes a 

great deal of responsibility and professionalism that I know I should always maintain, 

regardless of what setting. It has caused me to push myself even further to make sure 

that I am doing everything in my power to lead by example. I must practice what I 

preach in order for people to take me seriously; I know I must possess the same 

integrity that I would like to see in others.” 

 MOCHA serves as a model of what can be done to specifically target male students of 

color in a positive manner. By looking for students with the desire and capacity to grow and give 

back, a self-sustaining culture of academic achievement can be fostered within the AALANA 

community. Or, as MOCHA participant Parris Bryant II said recently in the Democrat and 

Chronicle, “I stand on others’ shoulders, so they can stand on mine.” (Appendix 3) 

d. AALANA Fraternities and Student Groups 

 The subcommittee also reached out to African American and Latino fraternities and 

student groups on campus to gain better understanding of their viewpoints on the importance of 

their organizations, and the benefits they see of being involved in their communities. Leaders 

were also asked to identify any possible barriers to persistence, graduation, or participation that 

exists within their constituencies. Groups interviewed include: the Lambda Sigma Upsilon, 

Lambda Upsilon Lambda, Lambda Alpha Upsilon, and Phi Beta Sigma fraternities; the AALANA 

Collegiate Association (ACA); the Future Stewards Program; and the American Indian Science 

and Engineering Society (AISES). 

 Each group expressed that creating connections was a primary goal of their 

organizations. These connections were of both a personal and professional nature, and groups 

viewed professional connections and academic success as a byproduct of these personal 

connections. One of the fraternity leaders spoke about fellow fraternities providing a “sense of 

belonging”, and another mentioned that their organization provided motivation to stay and 

graduate.  The Future Stewards program focuses on the recruitment, retention, and returning to 

their communities of their population (Native American, Alaska Native, and First Nation 

students). And as the representative from the AALANA Collegiate Association put it, “our social 

efforts indirectly contribute to the students’ academic issues [successes].” The student 

continues, “[i]t complements your academic success in a different way. It puts you in a position 
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that you don’t learn in the classroom: network with faculty, communication skills. Like the 

saying, ‘diamonds are made out of pressure’- it provides you with the pressure to do great.” 

 Other groups also made specific mention of organizational efforts to promote academic 

success. The Phi Beta Sigma has a 2.5 GPA minimum in order to be accepted. The Lambda 

Upsilon Lambda fraternity mandates that brothers are to sit in the first row of class, as it makes 

it easier for brothers to make connections with faculty members. And the Lambda Sigma 

Upsilon fraternity does not allow first-year students to pledge, as they feel it would interfere 

with their academics. 

 On the other hand, there were concerns expressed, especially within the fraternities. Of 

the four fraternities the subcommittee spoke to (three Latino fraternities, and one African 

American fraternity), a common theme was the dwindling membership within the AALANA 

fraternities. The Lambda Alpha Upsilon community mentioned that two Latino fraternities on 

campus shuttered recently due to a lack of active members. The Phi Beta Sigma fraternity 

elaborated on this, mentioning that new rules for minimum active members that have been 

recently enacted on campus have disproportionately affected AALANA organizations, as there is 

a smaller pool of students from which to recruit. With smaller numbers comes a lessened 

opportunity to secure enough money to rent a house off-campus. In fact, according to Phi Beta 

Sigma, none of the AALANA fraternities has a house, meaning they have no one place to unite, 

bond, and build a strong community. Additionally, with students on co-op at different times 

throughout the year, it can be difficult for them to maintain stable leadership.  

Despite these hardships, some fraternities have experienced recent successes. The 

Lambda Sigma Upsilon fraternity, which is the newest fraternity on campus (started in 2010) is 

the two-time defending chapter of the year winners. The question is whether this success is 

sustainable once the chapter begins to turn over, and some of the founding members graduate.   

  Money issues are another theme that comes up frequently within these groups. Students 

mentioned that many of their fellow students have come across money issues, both of their own 

doing and those out of their control. The student interviewed from the Lambda Upsilon Lambda 

fraternity mentioned that he had a very difficult time returning from a double block co-op, as 

the money was difficult to pass up. As a result, his mother had to co-sign on an additional loan 

in order for him to continue his education. Students within AISES mentioned a desire for a 

scholarship and/or emergency fund, as there are times when things come up at home, and there 

is seemingly nobody to turn to. Other groups mentioned a desire for more programming or 
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informational sessions on money management and financial planning, as it would assist in 

students avoiding learning things “the hard way”. 

e. Center for Women and Gender 

 The subcommittee also wanted to further explore the male culture as it exists on the RIT 

campus. In speaking with Darci Lane-Williams, Director of the Center for Women and Gender, 

the issues men at RIT are having with their struggle to fit in the “man-box”- the societal norms 

for thoughts and behavior prescribed to men- is at the forefront of their thoughts. Specific to 

RIT, many male students do not fit the traditional definition of masculinity. Despite this, Lane-

Williams expressed concern that students would not see one piece of advertisement or literature 

on any part of RIT that talks specifically about helping men. Men are not encouraged by society 

to seek help; in fact, in many ways they are actively discouraged from doing so, especially when 

it comes to expressing any sense of vulnerability. 

 In contrast to this, women are encouraged before they even matriculate as a student to 

seek help and mentoring, especially in STEM programs. A theory exists that there is a strong 

sense of “self-selection out” within prospective female students, which leaves only the females 

strong-willed and self-confident enough choosing to enter male-dominated programs. As a 

result, these female students are better equipped to deal with adversity adaptively by actively 

seeking out campus resources. 

 Male students, according to Lane-Williams, may not be given the same message. Some 

male students never really had to work hard in high school to achieve their high marks, and in 

turn tend to be ill-prepared to handle academic adversity when it inevitably arises. They may 

have never experienced failure before, and may not know where to turn. As a result, instances 

exist of students that stop going to all of their classes, or take multiple withdrawals in their first 

few academic terms. There is an immense amount of pressure placed on male students to excel, 

and for many, excelling means succeeding while never asking for help. Lane-Williams suggests 

making it clear to male students that they will not be able to succeed in college without help, and 

that it is normal and accepted for students to seek help from any resource they see fit. The 

alternative is seeing students when it is almost too late to help them in any meaningful way.    

Lane-Williams also expressed concern at the alarming rise of Title IX sexual assault 

cases against men in the 2013-2014 academic year. In the 2012-2013 academic year, there were 

9 total Title IX sexual assault cases on campus. At the end of November 2013, the number of 

Title IX sexual assault cases at RIT already stood at 14. According to Lane-Williams, she does 
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not see how RIT can avoid male-specific programming when it comes to complying with Title 

IX. The challenge will be the manner in which this programming is delivered, and in making 

sure the audiences that need to hear this message the most, hear it.   

Many of the male students at RIT may crave certainty, stability and a routine. College is 

already a time of disequilibrium and uncertainty, even under the best of circumstances. That 

said, change is a constant, and students should be taught how to adapt and fight through 

adversity. Looking at challenges as opportunities instead of obstacles is a valuable skill to have, 

and one that can be cultivated via programming. Without programming that is specifically 

catered to men and their personal development, and without promoting a culture that promotes 

interdependence, male students may continue to struggle both interpersonally and 

academically. This change needs to be led by the male faculty and staff on campus. Students can 

benefit from positive and meaningful role models who have become successful, especially if that 

success didn’t come easily to them. Humanizing the administration, faculty, and staff, and 

creating a new normal that success doesn’t always come in a straight line, helps male students 

understand that what they are feeling and experiencing is not unique to them, and that there are 

ways to persevere. 

f. Financial Aid and Scholarship 

A meeting with Financial Aid and Scholarship allowed for a discussion regarding the 

perception projected by students that they run out of money or cannot afford to pay for college 

after a number of years of enrollment.  Financial Aid is awarded to students based on the FAFSA 

completed by the students and their families. Financial aid packages (including most 

scholarships and grants) are reviewed on an annual basis, and RIT uses the minimum federal 

satisfactory progress percentage of 66.6% in relation to a students’ progress toward graduation.  

Given this, students do not lose aid if they are progressing satisfactorily. Repeating classes, 

withdrawing from classes, and grades of F slow a students’ progress.  Typically, students who do 

not return still have aid awarded to them, but anecdotally, students tell us that financial issues 

are the reasons for not enrolling.  Financial Aid and Scholarship identified three crucial times 

for students as the first year, during co-op, and nearing the end of their academic careers.  

More programming centered on financial literacy is an idea that is agreed upon.  A 

program to educate students and families on the RIT financial system and managing money is 

desired and needed.  As mentioned previously, a relation between financial aid and/or economic 

difficulties, and graduation rates is possible and worth further exploration. 
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g. Student Learning Support  

Academic Support Center (www.rit.edu/asc)  

Currently the ASC serves all RIT bachelor’s and master’s level students, including cross- 

registered with NTID.  The center offers a wide array of services and programs to assist and 

empower students to achieve academic success during critical times of their college careers.   

In the first year, students are required to take the transition course YearOne.  This 

zero-credit course occurs during the first 12 weeks of the 16-week semester. The course is 

comprised of both traditional in-class transitional topics and out-of-class experiential weeks. 

During out-of-class weeks, students are asked to engage in campus activities planned and/or 

coordinated by the YearOne peer advisors. These events and activities are organized around 

themes identified by a group of student leaders. The class provides students with crucial 

information regarding RIT as they transition from high school to college.  While enrolled in 

YearOne for the first semester, all students meet at least once with their instructor for an 

individual coaching appointment. 

Academic Coaching is a free service that introduces students to more effective 

learning and study strategies. Students work one-to-one with a Student Support Specialist to 

enhance time management and study habits as well as learn of important resources on campus. 

Academic Coaching utilizes an individualized approach to help students identify academic 

strengths and strategies that will aid them in learning. 

This service was referred to as AIM in previous years.  While open to all students at any 

time, all first-year students who received grades of D, F, or W, and with a GPA between 2.00-

3.00 after fall semester, are sent e-mail communication offering individual one-to-one support 

for the next term.  This individual approach provides students with the attention needed to 

reduce the likelihood of future grades of D, F, or W. 

For the AY 2012, key notes regarding the invitations to first-year students for academic 

coaching include 716 invitations to first-year students, yielding 52 participants (7.3%). A 

significant impact on participation comes from the communication that is sent to the first-year 

student’s parents/families regarding the opportunity.  Academic advisors remain the primary 

source of referrals. 

Challenges in participation rates and identification of students remain the most 

significant issue of academic coaching.  The query report provided by the Office of the Registrar 

http://www.rit.edu/asc
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requires significant time to sort and produce a workable list of students who fit the criteria for 

participation. 

Future foci for academic coaching include: (1) strengthening relationships and contacts 

in the colleges (advisors, faculty, deans) and considering opportunities to market services 

through the new Starfish and SmartEval systems; (2) a greater, more consistent assessment of 

the students utilizing this service, specifically regarding GPA tracking paired with identified 

behavioral components; and (3) expanding the  services to include online offerings to assist 

students abroad, during the summer, intersession, and those enrolled in online course work. 

Academic Coaching as a service is underutilized.  There is tremendous potential to 

increase the participation of first-year students receiving a D, F, or W once invited.  

Supplemental Instruction (SI) takes a proactive approach by offering weekly study 

sessions for students enrolled in supported sections of historically challenging courses that have 

heavy first-year student enrollment. The aim is to reduce low or failing grades and withdrawal 

rates. The student-led study sessions support the content from class periods and provide 

students the extra time and conversation to minimize the rate of grades of D, F, or W. 

AY 2012 data showed 3,426 students enrolled in SI supported sections. Of these 

students, 1089 (31.8%) unique students attended at least one SI study session. Students who 

attended at least one session earned grades of D, F, or W at a rate of 19%, while those that did 

not attend SI earned those same grades at a rate of 16.8%.  However, these percentages do not 

factor into account when in the term students first attend SI sessions or how many they 

attended.  

Space limitations continue to be a challenge for SI.  Locating rooms for SI study sessions 

becomes cumbersome and critical once the term begins. Crucial to the success of the SI program 

continue to the partnerships between departments/faculty and the ASC, along with the 

identification of the high D, F, W rates of courses with primarily first-year students. 

Tutor for Hire (www.rit.edu/tutorforhire) is a site developed for the purpose of 

students finding other students for tutoring opportunities.  The site allows student needing 

tutoring and students who can offer tutoring to create a profile.  Users may then contact each 

other to arrange for tutoring services.  Students offering services set their own rates for the 

service.   

The ASC Study Centers offer math and physics tutoring in two locations: Bates Study 

Center and Sol Study Center.  In combination, these study centers offer open-hours 6 days a 

http://www.rit.edu/tutorforhire
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week (Sunday-Friday); Monday – Thursday 9:00am – 10:0pm, Fridays 9:00am – 6:00pm, and 

on Sundays 2:00pm -5:00pm and 7:00pm – 10:00pm.  AY 2012 realized 6,781 students in Bates 

Study Center, accounting for a 4% increase over the previous year and a 25% increase over AY 

2010.  Sol Study Center has seen a steady decline in use over the past several years realizing 

1,036 students in AY 2012. 

Currently in production and scheduled for launch in 2014, the ASC Online Lessons 

Worth Learning portal will allow students to access video, chat, downloads, and modules from 

anywhere, anytime.  It is inevitable that students may not be comfortable admitting they need 

help or support academically.  This online service will provide students an anonymous place to 

learn and find the academic support needed to be successful. 

ASC Academic Support Classes consist of the three complimentary courses Applied 

Study Strategies, Insights on Success, and Study Strategies Lab.  These zero-credit classes 

allow for more formal enrollment into support services.  Students will apply the “ASC study 

process” model based on their own learning styles while utilizing tools and strategies to manage 

their time.  These classes have seen enrollment increases each year and for AY 2012 saw a 643% 

(90 students in spring 2123) increase due to a partnership with a college/department 

pilot/research.  Introduced in the AY 2012 was the first evening section of Applied Study 

Strategies, allowing for more flexibility in student enrollment.  These courses see a high 

withdraw rate (25%) as there is no incentive associated with successful completion of the course.  

Along with high withdrawal rates, there are often high rates of absenteeism.  Many of the 

students enrolled in these classes are on academic probation or a contract with their academic 

departments and are already struggling academically. 

 

Arthur O. Eve Higher Education Opportunity Program (HEOP) (www.rit.edu/heop) 

The New York State Arthur O. Eve Higher Education Opportunity Program 

(HEOP) is sponsored jointly through a grant from NY State Education Department and RIT. 

HEOP is committed to the recruitment and academic success of students who would otherwise 

be excluded from higher education due to academic and economic disadvantages.  

The HEOP program has a strong commitment to students and their success.  First-year 

students are required to meet with HEOP staff on a weekly basis covering numerous topics 

regularly, including: classes and grades; relationships; attendance; schedules and time 

management; and study skills and resources.  Additionally, first-year students have 2 hours of 

http://www.rit.edu/heop
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mandatory study hours per week.  Upper-class students in good academic standing meet with 

HEOP staff 4-5 times per semester, and those on academic probation meet weekly and are 

enrolled into the HEOP Seminar to support their academic needs. 

All students are paired with an upper-class mentor and tutoring services are available for 

any HEOP student needing individual support for classes.  A student advisory board is in place 

to support students socially and to assist in creating a community of support. 

HEOP focuses on students holistically, supporting, mentoring, and creating 

relationships. While cohorts of students are relatively small, generally in the mid-twenties, the 

2006 cohort persistence rate three years after entry was 74%.  The same cohort had a graduation 

rate of 51.9% after six years.  The 7-year rate increased to 55.6%. 

 

College Restoration Program (CRP) (www.rit.edu/crp)  

The College Restoration Program is an intensive one-semester only, academic 

intervention program for students facing academic suspension or probation. The program 

overview located on the website shows that CRP “plays a significant role in Institute retention, 

and it has had a powerful impact on the lives of many students. On average, approximately 70-

75% of our students return to RIT colleges the term following CRP, and around 70% of those 

returned remain at RIT after three terms.”   

Once enrolled in the College Restoration Program, students are registered in two classes; 

Academic Strategies and Motivation and Wellness. Students are paired with professional staff 

serving as mentors while they’re in the program. As with HEOP, the program has a focus of a 

holistic, supportive environment, where the relationships built through mentoring support the 

behavioral change needed for students to re-enroll into a college or program of study at RIT.  

 

TRiO Student Support Services (TRiO) (www.rit.edu/triosss) 

RIT's TRiO Student Support Services, federally funded through the Department of 

Education, provides comprehensive and individualized support services to eligible first 

generation, low income, or disabled college students to increase academic standing, retention 

and graduation rates. 

http://www.rit.edu/crp
http://www.rit.edu/triosss
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Eligibility and qualifications rest on students being an undergraduate student 

matriculated in a bachelor’s degree, being a U.S. citizen or non-citizen eligible for financial aid 

program, and demonstrating academic need. 

Students must be one of the following: 

 First generation college student (neither parent has completed a bachelor’s 
degree); 

 Low income college students (150% of the poverty level); 
http://www2.ed.gov/about/offices/list/ope/trio/incomelevels.html 

 Disabled college student (registered with Disability Services Office); 

 Most students must be first generation/low income students 
 

In AY 2012-2013 there were 152 active students registered with TRiO SSS.  All 327 active and 

non-active students in TRiO SSS yield a 6-year graduation rate of 53.3%.  Unique to TRiO is the 

comparison of Hispanic students to the overall RIT Hispanic population. RIT’s percentage of 

Hispanic students resides at 6%, yet TRiO realizes 17% of their enrollment. 

While TRiO does not have any specific programs or services centered on male students, they 

do commit to tutoring services, mathematics support, and a peer (upper-class student) mentor 

program.  These services along with intentional and intrusive individual support allows for TRiO 

to meet the students’ needs.  Most TRiO students have pressures stemming from financial and 

family issues.  TRiO uses an intrusive approach to support students with financial issues given 

that 66%+ of students enrolled are low income and may carry balances on their RIT financial 

accounts.  TRiO counselors introduce students to reading and understanding their RIT bill as 

well as other personal financial areas.  They hold at least one financial literacy program a term, 

with the most recent centered on scholarships. 

TRiO has identified students ready for graduation (course work and co-ops completed), but 

with a balance on their account as a challenge.  Some balances have been as little as $400.00, 

but because of the balance, students cannot be counted as graduated.  

Critical times for students identified by TRiO include; the first year, before, during, and after 

co-op, approaching graduation, and on a more constant basis, registration time from term to 

term.  Since many students active with TRiO have balances on their accounts, there is a hold in 

place preventing them from registering for classes. 

 

 

http://www2.ed.gov/about/offices/list/ope/trio/incomelevels.html
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BENCHMARK INSTITUTIONS 

The subcommittee looked at 4 colleges and universities, 3 of which were mentioned in 

the Student Success Tiger Team report of 2009.  Clarkson was added since subcommittee 

member David Wick was previously employed at Clarkson and has first-hand knowledge of 

programs, services, and interventions. 

Cornell University 

Cornell appears to have a male/female graduation gap, but not as significant as 

RIT.  URM (underrepresented minorities) do appear to have a much lower graduate rate than 

their overall rate. The 6-year graduation rates for male students, for the past 10 years, stands 

between 89-93%.  Female rates for the same years yield 92-96%. URM students graduate at a 

rate of 81-91%% for the same time period. 

The following link provides a robust tool to review graduation rates at 4, 5, 6 years for 

freshman cohorts dating back to 1995. Radio buttons allow users to filter by college, gender, and 

race/citizenship. 

http://irp.dpb.cornell.edu/reports-and-presentations/graduation-rate-reports 

Clarkson University (2011) 

Clarkson has graduation rates of 72% for both male and female students. The first-year 

retention rate (full-time students) is 85%. They have no specific programs that target male 

students since no gender gap exists. 

In addition to the usual academic support services (First-Year Seminar course, drop-in 

tutoring, small group tutoring, academic coaching, note taking proficiency and time 

management workshops, etc.), more strategic initiatives are being used. 

Pre-College Surveys are administered on-line (required or recommended according to 

major) to assess math, physics, and spatial-visualization skills.  Results are used to identify high, 

medium, and low risk students based on historical data.  Recommendations for specific course 

sequences (or alternate courses) are made by individual departments/programs based on the 

risk categories in an effort to provide alternate tracks in which students can be more 

successful.  The goal is to reduce a premature D, F, or W grade that would require retaking the 

same course a second time with the consequence of then being “off track.” 

A mandatory Co-Calculus support course where students can opt out if they achieve a 

90% or higher on a weekly ABC (Absolute Basic Competency) test offered throughout the 

http://irp.dpb.cornell.edu/reports-and-presentations/graduation-rate-reports
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semester, but many choose to remain regardless of score.  This is a “pass out” versus a “fail in” 

approach.  Instead of waiting to identify the failing students and then require them to use 

support services, all students are automatically enrolled and can pass out. 

Clarkson has a Co-Writing course for students who have SAT writing scores below a 

certain cut-off.  Pre/post writing analysis is conducted to chart progress. 

Early alert reporting of students is used for in-semester exam scores (students with 

grades falling below 1 standard deviation below the mean) for foundation courses (calculus, 

chemistry, physics for science and engineering majors).  A triage approach is then taken to focus 

attention on students with the greatest risk.  Student Support Services conducts outreach to 

these students as early as the first round of exams requiring significant cooperation from 

academic departments. 

Clarkson uses a campus-wide mentoring program where every staff member “adopts” a 

small group of first-year students to help them with campus needs, direction to resources, 

coaching, etc.  Group meetings and 1-on-1 meetings are held during the semester. 

Rensselaer Polytechnic Institute 

While RPI enjoys an 84% 6-year graduation rate, they closely monitor their 4, 5, and 6-

year graduation rates.  They have an annual practice of drilling into data to ascertain any 

potential causal factors regarding changes.  Women outpace men on graduation rates and the 

same holds true with first-time, full-time freshman retention rates. 

A recent discovery was that RPI saw a drop in their five-year graduation rate that will 

ultimately carry through and result in a drop in the six-year rate.  It became clear while drilling 

into the data that there was an increase in early decision students admitted and matriculated 

into the fall 2008 cohort that experienced higher attrition than standard admits.  RPI is 

currently drilling further into that segment of the cohort for additional factors. 

RPI also tracks internal movement of students from freshman year to sophomore year 

and beyond to measure department-to-department movement.  This yields patterns and creates 

questions regarding male vs. female movement, and internal transfers from and between STEM 

majors. 

Calculus seems to be what acts as the gate keeper for engineering and science 

persistence.  They have a high correlation with performance in calculus, the pre-calculus quiz 

administered in the first week of classes, and ultimately to student graduation.  “Quiz Blocks” 
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have been created and built into the first-year calculus courses in which students take quizzes 

each week and work in small study groups lead by “math mentors”, who are undergraduate 

students adept at calculus. 

Syracuse University 

Syracuse has noted the graduation gap phenomenon but not studied it directly. They 

experience a six-year graduation rate of 82% and show males graduating at 78%, while females 

outpace them at 84%.  Some student success initiatives are in place, including a summer 

institute for academically troubled students to help get them back on track. These initiatives are 

not specific to males. 

 

It appears that peer institutions may not be looking into the graduation gap issue as RIT 

is. They experience graduation rates and gaps that surpass those of the university.  There seems 

to be a similarity in low scoring (D, F, W rates), and calculus as indicators to persistence and 

ultimately graduation. The potential use of early alert and “pass out” support (Clarkson) may 

provide options for RIT.  The use of an annual practice of drilling into data and tracking internal 

movement (RPI) may provide more insight for RIT on how to commit to timely graduation. 

Institution Six-Year 
Grad. 
Rate 

Gender Gaps Addressing 
Gap Directly 

Solutions 

Clarkson 72% No gap No Pre-college surveys, Co-Calculus support course, Co-
Writing course, Early Alert reporting, Mentoring 
Program 

Cornell 89-93% Male 6-yr:  
89-93%  

Female 6-yr: 
92-96% 

No None noted, but does have a robust Learning 
Strategies Center offering content tutoring, study 
skills, workshops etc. 

RPI 84%  Male 6-yr: 
82% 

Female 6-yr: 
90% 

No IR data mining to identify graduation rate issues 

Interventions for problematic solutions such as 
Calculus course changes (workshops, etc.) 

Syracuse 82% Male 6-yr: 
78% 

Female 6-yr: 
84% 

No summer institute for academically troubled students 
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MALE CULTURE AND MASCULINITY 

 In May 2013, subcommittee co-chairs Dan Hickey and Matt Lake attended the 

Conference on College Men, held at Miami University in Oxford, OH. The conference was co-

sponsored by the National Association of Student Personnel Administration (NASPA) and the 

American College Personnel Association (ACPA). The three-day conference consisted of seven 

“break-out” sessions, and also included guest keynote speakers that focused on college men who 

were struggling with definitions of maleness and masculinity, and how these struggles impacted 

their personal growth and development. 

 Michael Kimmel’s book, entitled Guyland, was referenced early on in the conference. In 

the book, Kimmel talks about males ages 16-26, who are trying to ride the fine line between 

delayed adulthood and extended adolescence. Kimmel mentioned that males in this age group 

tend to have little idea of where they want to go, an even smaller understanding of how to get 

there, and a lack of desire to figure either one out quickly. They want all of the benefits of 

adulthood- financial independence, autonomy, full-time work- while still acting like an 

adolescent, making sure they have as few actual responsibilities as possible before having to 

really grow up. At RIT, this can be seen through an overdependence on others, a lack of 

motivation, a lack of personal responsibility and ownership, and reckless behavior. 

 Few of the sessions at the conference focused on specific academic strategies, as the 

conference was more concerned with the crisis male students faced in defining themselves. Even 

in sessions in which academic strategies were specifically discussed, the solutions centered more 

on identity development. In a session focused on addressing black male retention, exploration 

into individual student identity was a key component to academic success of black males. The 

highlighted schools shared a common belief that support was essential to the success of the 

programs. This support came in the forms of students within the program supporting one 

another (“each one, teach one” was a phrase used), as well as institutional support. The success 

of these programs could not occur without full support from the administration, and making 

sure the commitment to diversity and student success within their black male population wasn’t 

just a priority for their Offices of Diversity, but to the universities as a whole.  

Non-academic solutions to academic problems became a pervasive thought while 

listening to the speakers, and interacting with both counseling and student affairs professionals. 

Oftentimes, the conversation turned to how universities solve an academic problem such as 

lower retention and graduation rates by not focusing on academics, but rather talking about 

other major issues that affect male students: institute culture, socialization and emotional 
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issues, and the shifting cultural redefinition of masculinity. The idea that improved retention 

and graduation numbers will come as a secondary benefit to redefining the male campus culture 

as a safe place to seek guidance and help for both academic and personal issues is one that 

merits consideration. 

As universities focus on where male students are going wrong, there were presentations 

that reminded conference attendees that operating from a deficit model may be the backwards 

way of looking at the issue. If men are told that everything they have done and everything they 

are is wrong, the likelihood of students actively seeking out help will be greatly diminished. A 

video referenced both at the conference and by Darci Lane-Williams from the Center for Women 

and Gender is titled Tough Guise: Violence, Media and The Crisis in Masculinity. Jackson Katz, 

the video’s creator, discusses in great detail how masculinity is defined in the media under the 

guise of toughness, stoicism, and violence. Few, if any, positive attributes of men are mentioned. 

Instead, it’s recommended to identify and build upon the positive attributes of our male 

students, enhancing our male students instead of breaking them down. Many of the groups 

designed to help specific populations at RIT operate from the positive as opposed to the 

negative; the focus on men should be looked at the same way. 

Jason Laker discusses some interesting male engagement strategies in Inviting and 

Inspiring Men to Learn: Gendered Pedagogical Considerations for Undergraduate Teaching 

and Learning Environments. Some of these strategies are outlined below. 

Laker cautions practitioners to not view the desire to improve male academic success as 

a “zero-sum game” against female students. Instead, institutions should look at male 

students’ motivations for learning, and create strategies that work in tandem with these 

motivations (63). Laker acknowledges that issues surrounding male socialization oftentimes 

occur before these students enter college, so institutions must instead meet students where they 

are and create purposeful educational strategies (66). As Laker puts it, “I believe that more 

clearly understanding the underlying influences on men’s development will offer the best 

potential for achieving learning and development goals, and reducing instances of some men’s 

negative or harmful gendered behavior” (67). 

Laker also brings up the interesting notion of the “bad dog” approach that student 

affairs professionals must avoid. When confronting negative or maladaptive behavior with male 

students, professionals tend to be very blunt with their criticism of the behavior, including 

shaming the student, much like one would with a misbehaving dog. This reaction, while 
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cathartic at times, serves to eliminate the possible of a real dialogue with the student that allows 

for reflection and self-discovery (68-69). 

Laker also noticed that student affairs professionals, and institutions of higher education 

as a whole, tend to focus on the high-achieving 20% who excel academically and are proactive in 

seeking out leadership opportunities. Institutions also focus resources and time on the low-

achieving 20% as well- the students who struggle academically and/or personally, and generally 

are less likely to persist or graduate. Lost in the shuffle is the “middle 60”- the ones who may 

or may not be struggling, but go unnoticed (73). They could fall either way, and institutions 

would do well to spend more effort on engaging these students and finding intentional ways to 

maximize their potential. These students are often have the abilities to lead and be successful 

academically, but aren’t proactive about seeking these opportunities, and nobody thinks to 

invite them. 

The conference provided ample opportunity for reflection, specifically in regards to the 

terminology people use to describe the characteristics of “real men”. This creates an interesting 

parallel that can be drawn between the words “persistence” and “resilience”.  The 

university uses persistence to define continuous enrollment. “Persistence” can also be a 

synonym for resilience; the desire and ability to push through adversity. In both definitions of 

the word, female students are showing higher levels of persistence and resilience than their male 

counterparts. The reasons for this seem to be as much cultural as they are academic. With 

women having to work harder to prove they are on the same level as their male peers, it provides 

an opportunity to turn a negative (adversity) into a positive (resiliency). For students who have 

had less experience dealing with academic or personal adversity, better support mechanisms 

need to be put into place and aggressively marketed. By working to “normalize” usage of support 

services, male students will be better served to handle whatever comes their way.  

RIT has a very strong support system put in place for all students, covering a wide array 

of resources. Yet if male students are less likely utilize current services, these resources naturally 

aren’t as effective. Strategies to better market these resources to men are critical in turning 

around the trends of decreasing academic achievement and increasing numbers of male 

students in crisis. As one of the last stops a student has before entering adulthood, RIT has an 

opportunity, if not an obligation, to make sure male students are well prepared in every way to 

succeed as professionals, and as men. 
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RECOMMENDED ACTION ITEMS 

 

In addition to a focus on male success, there should be a university-wide commitment to 

timely progress towards graduation. A shared commitment by all RIT constituents (students 

and their families, faculty, staff, and administration) allows for a holistic and strategic approach 

to supporting meaningful progress to graduation.   

By concentrating efforts to improve the support for male success both personally and 

academically, coupled with the university-wide commitment to timely progress to graduation, 

male students would be provided a greater opportunity to persist and graduate at higher rates.  

Therefore, the subcommittee submits the following recommendations, in order of priority: 

 
1. In placing a focus on fostering a campus-wide culture of support and interdependency, 

the creation of intentional programming geared towards male success and exploring 

masculinity should be a high priority. Examples of possible collaborative intentional 

programming include: 

 CPD sessions on understanding male issues, and how to reach them 

 Programming supported by the Center for Women and Gender 

 Programming for fraternities and clubs (both male and AALANA-male oriented) 

 First-year programming, possibly in the YearOne course 

 Ongoing and targeted academic support and intervention 
 

2. Explore and define the critical points of students’ careers at RIT. Defining critical points 

allows RIT to more proactively address the issues that surface at these critical periods.  

Such periods may include: first year; approaching, during, and immediately after co-op; 

and nearing degree completion, since these periods are ones that may produce an 

increased risk of non-persistence and/or non-continuous enrollment.  

a. Query and analyze, on an annual basis, D/F/W grades by college, year level, 

gender, ethnicity, and course. Develop a university-wide cohesive strategy to 

proactively reduce the likelihood of students earning grades of D, F, and/or W, 

and to better utilize existing support services for students who earn these grades. 

Further, timely and accurate data will provide departments with the necessary 

information to strategically address noteworthy trends.  

 

b. Departments should examine their curricula to determine when and if students 

commonly stumble, and develop intentional strategies and methods to get them 

back on track towards on-time graduation. Examples can include trailer sections 

of courses with high D/F/W rates, and greater utilization of the Tiger Terms.  
 

3. Commit to both qualitative and quantitative data assessment among departments that 

provide student support, such as Academic Support Center, College Restoration 

Program, Higher Education Opportunity Program, Multicultural Center for Academic 

Success, academic advising units, etc. Qualitative data should focus on success over time 

of students who engage in the services and programs available, especially among all male 
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students. Data can be utilized for marketing, promotion, outreach, and general 

assessment of programs and services. 

 

4. Develop support programs and systems that focus specifically on at-risk male students. 

A collaborative effort led by student support units across the university is necessary to 

create an environment that is supportive male students. A needs assessment is important 

when developing such support programs and systems. 

 

5. Continued and expanded support for academic advising initiatives.  Many of the 

university initiatives that are coordinated and led by the Institute Advising Office (IAO) 

in partnership with college advising leads will prove to be beneficial to colleges and 

departments regarding the progress and success of their students.  Due to the time 

intensive nature of the initiatives, efforts to better use technology to support these 

advising initiatives is recommended. By creating mechanisms that result in real-time 

student data, the data becomes more robust, meaningful and useful.  For example, a 

dashboard of sorts will allow advisors and the IAO to more efficiently record and 

monitor students’ enrollment status in real time, saving time and effort, while providing 

more accurate and timely information to the university.   

 

6. Further study the connection between financial issues and non-persistence/non-

enrollment data. A significant number of students indicate financial reasons as a barrier 

to persistence and/or continual enrollment. Particular attention should be given to male 

students and to special populations such as AALANA and/or first-generation students.  

 

7. A renewed commitment to comprehensive financial literacy education programming. 

Input would come from Student Financial Services and The Office of Financial Aid and 

Scholarship to determine what, when, and how to provide this programming to students. 

Programming should include aid eligibility standards, aid packages, personal finance 

(including personal loans), and RIT billing. 

 

8. Examine the speculative connection between non-enrollment data and students who 

opt for full-time employment instead of continual enrollment. Further investigation into 

this possible trend is warranted, given that RIT has a strong co-op program which may 

create a unique set of circumstances. Examination should also include exploring if a 

male/female gap exists in opting for full-time employment over continual enrollment.   
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IMPLICATIONS OF RECOMMENDATIONS 

Perhaps the most important implication of the recommendations is the significant shift 

to the focus of male culture and masculinity and how the university is addressing this issue.  

Further, this signals a non-academic solution to an academic issue. A changing of any culture 

takes time and collaboration between departments and across campus. As such, positive benefits 

may not be immediately evident, as discussions, development, and implementation of such 

solutions will take time.  

Challenges may also exist in the recruitment of interested and qualified male faculty and 

staff members to lead and/or assist in these programming and mentoring efforts. In the interest 

of supporting male student success but also with the absence of a plethora of males in student 

support roles, it further illuminates the need for continued professional development in the area 

of male culture and masculinity. 

In terms of the academic recommendations, all would require the buy in of college 

deans, department chairs, and other university leaders. Initiating meaningful discussions about 

how students are supported, how degree programs are structured, and where improvements can 

be made will require a coordinated and possibly time-intensive effort among administrators, 

faculty, and staff. Additionally, other recommendations may pose an increased financial 

expenditure for the university.  Financial expenditures include the procurement of tools to 

further the outreach efforts of advisors in conjunction with the Institute Advising Office (IAO).  

Expenditures must be weighed against the value of increased persistence/continual enrollment 

and higher graduation rates. 

Financial literacy programming would likely result in a more informed student 

population regarding financial topics on multiple levels. A well informed student is more likely 

to make better financial decisions through their academic career, thus avoiding financial pitfalls 

that may lead to non-enrollment.   

As departments within the university ask for data on a regular basis, the more taxing it 

will become on those responsible for producing data reports.  A balance needs to be struck 

between the priority of reports and the frequency of running queries. Strategies must be in place 

regarding the emphasis on creating queries that benefit multiple constituencies. 
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Institutional Research and Policy Studies  1/21/13 

Graduation Gaps: Gender and Race/Ethnicity 

Gender 

 National Data: Male-female 6 year graduation gaps exist at the national level for private and nonprofit 

institutions (~5%), with females having higher graduations rates. 

 RIT data: 

o The male-female 6 year graduation gap ranges from 9-17% over the last seven years, which is 

larger than the national average for private nonprofit institutions.  The male-female gap is  

slightly smaller at 7.5 year (9-15%) but still exceeds the national average. 

o The RIT gender gap appears to be getting larger with more recent cohorts. 

Race/Ethnicity 

 National data: 

o Caucasian students have higher graduation rates than African America, Hispanic, and Native 

American students. 

 African American vs. Caucasian gap: ~22% 

 Hispanic vs. Caucasian gap: ~8% 

 Native America vs. Caucasian gap: ~18% 

o Asian American students have higher graduation rates than Caucasian students by about 8% 

 RIT data: 

o AALANA vs. non-AALANA graduation gaps exist in the range of 10%. Caucasian student  

graduation rates are higher than African American, Hispanic, and Native American rates.  

Percentages are subject to fluctuation across years to small subgroup numbers. 

o By race/ethnicity (last five years) 

 African American vs. Caucasian graduation gap: 7-20% 

 Hispanic vs. Caucasian graduation gap: 6-13% 

 Asian American vs. Caucasian graduation gap: <0-11% 

 Native American vs. Caucasian: n’s too small 

 In the two moist recent cohorts, graduation gaps widened for African American, (16  

and 20%), Hispanic (10 and 13%), and Asian American students (7 and 11%)  

compared to Caucasian graduation gaps. 

Gender x Race 

 National Data: males from the following racial/ethnic groups graduation at lower rates than female 

students. 

o African American males vs. females (10-12% gap) 

o Hispanic males vs. females (~6% gap) 

o Asian American males vs. females (3-4% gap) 

o Caucasian males vs. females (5% gap) 

 RIT Data (most recent cohorts listed first in parentheses) 

o African American male- female gaps range from 4-33% (33, 4, 25, 9, 23% over 5 years) 

o Hispanic male- female gaps range from 7-34% (30, 34, 32, 18, 7% over 5 years) 

o Asian American male- female gaps range from 7-34% (7, 29, 34, 16, 9% over 5 years) 

o Caucasian male- female gaps range from 11-18% (14, 18, 15, 11, 12% over 5 years) 
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